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Introduction: 
Today we receive information and news from all over the World. The 
advanced technology of our time has enabled us to communicate messages 
rapidly to a large amount of people very easily. Satellite communication and 
the Internet are among the contributors to this development, which in 
popular terms has been labeled: Globalization. But how does this affect us? 
Do we receive all this information and go about our lives as usually or does 
it influence our lives and shape us? “…When we look at globalization – the 
movement of people, money, and ideas across the entire world in 
unprecedented volume - we wonder whether the world is becoming more 
homogenous. Are we creating a global culture…or do people create new 
local cultures as rapidly as global imports hit them?” (Anderson-Lewitt p 
1). This is a quote from a text by Kathryn M. Anderson-Lewitt, in which she 
discusses how globalization affects our culture and cultural practices. This 
discussion takes place in the field of education where several case studies are 
presented. Her discussion is based on arguments presented by Fransisco O. 
Ramirez who is a proponent of World culture theory (WCT). This is a 
sociological theory about the organization of modern nation-states and how 
this creates a more homogenous world. This is especially evident within the 
field of education. I will get back to this discussion later in the text. 
Furthermore, I will present points of views from Anthony Giddens who is a 
sociologist. He proposes a different understanding to how and why 
globalization affects our world and culture. In this project I wish to 
investigate what globalization means and how certain scholars define it. 
Furthermore, I intend to investigate whether globalization affect our lives 
and if so how.      
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Cardinal question: 
- In what way does it make sense to talk about global culture? 
Sub question: 
- In what ways does it make sense to talk about global education? 
- What is globalization and how is it defined? 
 
Dimensions and semester theme: 
This project is placed within the dimension of Subjectivity and Learning 
since it focuses on how globalization affects our world and culture and this 
discussion takes place in the field of education. Furthermore, it is closely 
related to the semester theme, ‘The State of the Art’, because it focuses on 
globalization and its impact on the world which very much is state of the art.     
 
Globalization: 
Globalization is a term that is often mentioned in connection to the media, 
politics and economy. But what does it actually mean? In this section I wish 
to investigate how certain people define globalization and how they believe 
it affect our lives.  
According to Anthony Giddens electronic communication like satellite 
communication has made it possible for images to be spread all over the 
world. These processes of communication penetrate and reorganize our 
everyday life experiences. Giddens claims that globalization means 
“transformation of time and space and ‘actions at distance’”(Kaspersen p 
93). What Giddens means by this is that modern technology allows us to 
spread information and knowledge to a large amount of people. Therefore, 
we now have a common notion of time and space. This also enables us to 
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communicate while transcending time and space exemplified i.e. in business 
telephone meetings between different national companies. 
“Social relations which previously took place in a local context, are 
dissolved and reorganized across time and space…an intensification of 
worldwide social relations that connect distant localities in such a way that 
local relations and occurrences are shaped by events taking place thousands 
of miles away”(Kaspersen p 92).  
This sounds like a top-down influence by larger systems on smaller ones but 
Giddens points out that globalization does not only mean the development of 
large economic, political and cultural systems and networks. It also means 
that local and personal influence and are influenced by processes of 
globalization. Globalization does not just take place far away from us but is 
happening and affecting us in our private lives. We are affected by events 
taking place all over the world but at the same time our local actions have 
global consequences. (Kaspersen p 94). 
It is difficult to grasp the depth of globalization processes because it is a 
very abstract concept with an enormous scope. Furthermore, globalization is 
a term that is used and referred to by a wide range of scholars and disciplines 
(Madsen p 14).  
In this report globalization will predominantly be used in the context of 
culture and education. Globalization as a cultural and educational term is 
defined by Crossley and Watson (2003) as; “…the process in which 
particular ideas, images and practices of teaching, learning and schooling 
are brought about, mutually interact and influence national educational 
systems.” (Madsen p 14)  
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Globalization in the field of schooling: 
Schooling as local difference: Katheryn M. Anderson-Levitt's 
anthroplogical approach to education: 
According to Anderson-Lewitt WCT is a grand sociological theory about 
modern nation-states. It includes guidelines for organizing government, 
health system, the military, and other institutions. The theory argues that 
human beings have created new human universals within the last 200 years. 
This is especially evident within the educational environment. Here a single 
global model of schooling has spread around the world. WCT sees an 
increase in common educational principles, policies, and practices 
(Anderson-Lewitt p 3). 
 
WCT claims that school cultures are converging and to examine this 
Anderson-Lewitt states that one cannot limit the examination to similarities 
and differences because it will depend on the abstraction of the analysis. 
Teachers might draw on similar repertoires but produce very different 
lessons. Therefore, she examines the direction of changes in schooling over 
time. This is shown with several case studies describing what is going on in 
practice in schools, district offices, and ministries of education in 
comparison with reforms proposed by international agencies (Anderson-
Lewitt p 3). 
 
Anderson-Lewitt recognizes that WCT have noticed an important 
phenomenon from a global view, namely that educational models affect 
educators in local situations. She also states that from a high level of 
abstraction anthropologists, historians, and comparative educationists 
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generally will agree with Table 1.1 in the text. Furthermore, they might 
propose additional educational isomorphisms (Anderson-Lewitt p 5-7).  
Table 1.1 Hypothesized Common Model of Schooling 
Ideals - Education as universal human right 
- Belief that education can have real and positive 
effect. 
- Goals of education: productivity/economic 
growth, national development.  
Basic structure - Universal increase in female schooling 
- Mass compulsory education 
- Centralized educational policy 
Educational 
institutions 
- the principle of the classroom, graded classes 
- coeducation; ethnicity, class, gender  
Content and 
instruction 
- core elementary curriculum 
- whole-class lecture with recitation and seatwork 
 
In spite of this, Anderson-Lewitt claims that the case studies provided in the 
text challenge the claim from WCT of a uniform and coherent set of school 
reforms. Table 1.2 in the text points to: Standardization but also de-
centralization of educational policies. Teacher autonomy but also control of 
teachers. Student-centered learning but also content-centered instruction. 
(Anderson-Lewitt p 5). Other examples provided in the text show this: Local 
actors find multiple competing models all over the world. Local actors do 
not borrow models freely and that hints of resistance from ministries and 
teachers are visible. Enacted policy differs from official policy and this 
difference does matter. Even though educators share a common vocabulary, 
practices differ from policies. (Anderson-Lewitt pp 17-18).  
 
Both WCT and Anderson-Lewitt have noted reforms that take many 
countries in the same direction but as aforementioned national and 
international deviations occur. Does this imply one model of mass schooling 
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with small inconsistencies or does it imply several competing models? 
Anderson-Lewitt lists some scenarios were deviations occur and discuss 
whether it would call for one inconsistent model or several models.  
Inconsistencies within a culture can still mean one model. Anderson-Lewitt 
refers to George and Louise Spindler who explains this with the concept of 
cultural dialogue. It is a shared way of talking about educational reform and 
differences and implies conflict within but it is shaped by one model of 
schooling.  
Inconsistencies between cultures/nations can be explained in two ways. The 
first is that nations come from different starting points and converge 
somewhere, which would still call for one model. The second is that one 
nation is simply trailing behind. The last scenario would also call for one 
model but one that is not stable and keeps changing, which would mean that 
some nations would always be lagging behind.  
Anderson-Lewitt dismisses the idea of one model of schooling by listing a 
scenario where a nation/culture moves against the direction of the model. 
Anderson-Lewitt compares this scenario to a pendulum, which swings back 
and forth. Similar to cultural dialogue but even more so like a transnational 
cultural debate between nations in the world educational community. But 
what is this talk of one common model of schooling if words as ’teacher 
autonomy’ and ’decentralization’ have different meaning in different places 
(Anderson-Lewitt p 15)? If nations share nothing more than this debate it is 
unlikely that they will ever converge toward a coherent model of schooling. 
Instead we can expect a continuos swing of the pendulum. (Anderson-Lewitt 
pp 12-14). 
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Schooling and global values: F. O. Rameriz and world culture theory: 
Ramirez claim that the worldwide contemporary celebration of education as 
a human right and as a human capital can only be understood if world 
education is taken for granted. He explains this by stating that actors, 
interests and goals are dependent on the wider world for justifying identities 
and purposes and that schooling rose as a favored tool for realizing these 
goals and identities (Ramirez p 242). 
 
Ramirez points to the fact that research shows that educational expansion 
has spread throughout the last five decades. There is no visible worldwide 
movement opposing schooling for all or demanding de-schooling of society. 
In contrast education is now considered as a human right and as human 
capital, which has made earlier thoughts of whether all people can be 
educated vanish. This can be linked to the fact that WCT is also used to 
grasp the rise and globalization of human rights. Ramirez and WCT believe 
that the triumph of egalitarian standards have intensified the search for 
inequality in the world (Ramirez p 243). 
  
Anderson-Lewitt claims that there exists a lot of variation in local 
educational practices and a lot of tension in determining how to enact or 
resist imported educational policies. Ramirez points out that no research 
show an increase in educational variation across countries. Instead he states 
that there are more schools and students (in absolute and relative numbers) 
than at the beginning at the 20th century and also more homogeneous ways 
of realizing and interpreting the realities of these institutions. Additionally 
educational reforms create differences but at the same time the reforms 
transcend boundaries and create commonalties. 
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Ramirez states that observed differences does not imply different models, 
e.g. he does not believe that behavioral differences imply different cultures. 
Ramirez points to the fact that competitors can be identified but that they 
share universalistic and rationalizing assumptions (Ramirez pp 247-248). 
 
Ramirez points out that many reforms demonstrate new human universals. 
However, he also states that the reforms presuppose these new human 
universals. Ramirez claims that this should be understood as ‘World-level’ 
cultural production, i.e that models of progress and justice are cultural 
products in which everyone is engaged. Furthermore, Ramirez states that in 
many domains the favored cultural work has a universalistic and 
rationalizing quality. Schooling is one such domain. The educational reforms 
that travel most extensively have both a universalistic and rationalizing 
quality. Some of these reforms rise and fall, e.g. abstract reforms as learning 
to learn whereas other stay uncontested like the initial reforms that created 
the schools (Ramirez p 249). 
 
Ramirez is well aware that the world models have been spread to a great 
extent through Western (and US) imperialism, but he argues that this could 
have been different. E.g. what if World War 2 had had a different outcome?    
Other people claim that these models have been spread by parties of interest, 
e.g. to control the lower classes. Ramirez does not consider this likely 
because… “Schooling has to many amphetamine-like effects to serve as an 
opiate for the masses” (Ramirez p 251).  
Ramirez states that WCT believes that dominant actors are also constructed 
and constrained by the world culture frame in which they operate. WCT 
does not focus on the power of the actors but on the power of culture. 
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Ramirez assumes that culture can be activated throughout a population via 
different processes which include coercion, imitation, and enactment. These 
processes can lead to nation-state and educational-institutional isomorphism. 
WCT does not emphasize coercion and imitation. As aforementioned the 
limit of interest driven more or less excludes coercion. Imitation only takes 
place as long as “…the ideas resonate worldwide to the degree that they are 
in line with world models of progress and justice…we view the adoption 
process as involving the enactment of a scripted progress-seeking or justice 
carrying rather than a concrete imitation…” (Ramirez pp 251-252). 
 
Ramirez states that what is going on in the world is not the triumph of 
optimal educational strategies. Instead, he suggests an existing and operating 
world culture that influences nation-states and other actors to a great extent 
by providing them with legitimate identities they can realize in the pursuit of 
legitimate goals. This world culture which Ramirez and WCT suggest is a 
symbolic order or universe from which much sense-making flows. 
Critics fear the homogenization of the world but Ramirez states that that 
would presuppose a much tighter and internally consistent system than the 
one in place. (Ramirez p 252). 
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Discussion 
Anderson-Lewitt and Ramirez both start their discussion by stating that 
researchers have noticed an important phenomenon from a global view, 
which is that global models affect educators in local situations. From a high 
level of abstraction they can even agree on the content on a common model 
of schooling but from there on they differ in many ways. 
Ramirez focuses very much on culture and values and little on education. He 
believes that the world is sharing the same culture and values. He merely 
sees local or national differences as small nuances and not as a different 
culture. Ramirez arguments are abstract and theoretical and less tied to 
concrete examples. 
Anderson-Lewitt on the other hand focuses solely on education in her text. 
She agrees that overall models, not one model, are affecting local practices 
but that these models are transformed into national or local culture. 
Anderson-Lewitt’s argumentation is more or less based on concrete 
examples e.g. practices in local situations or national ministries. 
Ramirez and Anderson-Lewitt both recognize overall model(s). They both 
believe that these models affect national and local practices and they both 
recognize national and local differences. The only question that really 
separates Ramirez and Anderson-Lewitt is, how much are we affected by 
these/this World model(s)? Ramirez recognizes local differences but does 
not believe these differences to be cause by a distinct culture. Anderson-
Lewitt on the contrary believes that these local differences are what 
constitute distinct culture.  
This discussion is solely based on outside stimuli and does not leave room 
for a discussion on inherent human nature/culture. But it is somewhat still 
present in Ramirez argumentation about the spread of a world model. He 
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ascribes the rise and globalization of world models that emphasize 
egalitarian standards, universalism, and rationality to Western imperialism. 
But Ramirez claims that these models would have come around without the 
help of the west. As Ramirez argued earlier he does not see the effect of 
models forced upon other countries. Instead, he sees some models willingly 
accepted when they are in line with world models of progress and justice. 
One can therefore interpret that Ramirez believes the homogenization he 
sees taking place around the world as inevitable.  
 
Globalization as the spread of world culture: 
Anthony Giddens: 
According to Giddens modes of social organization evolved in Europe in the 
1600s and these models have played a great part in forming our modern 
society. This is what Giddens calls Modernity. What Giddens sees as 
distinguishing our modern society from the traditional society is its dynamic 
character. It changes with a unique pace, scope, and intensity (Kaspersen p 
85). But why is this and what has caused this rapid change of our society? 
First of all technology has played a big role. Satellite communication has 
caused, what Giddens calls a time space separation. It means that all over the 
world we have the same notion of time and space (Kaspersen p 86). It is now 
possible for me to meet with a guy from Australia in New York at Times 
Square at 12.00 because we can both agree upon where Times Square is 
located an what the time 12.00 o’clock would be in New York.  
Furthermore, technology has helped create expert knowledge which has 
taken local actions and made them global by means of what Giddens calls 
symbolic tokens and expert systems. Symbolic tokens are e.g. money which 
can be used nationally and exchanged to internationally currency. Expert 
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systems are e.g.. transportation that can bring you from one place to another 
(Kaspersen p 87). 
Furthermore, modern technology has been able to spread information all 
over the world and brought about an increase in reflexivity both at a personal 
level and at an institutional level. Giddens claims that this reflexivity is 
decisive for the modern forms of organization. We use this new knowledge 
to legitimize our actions. Another thing which Giddens points out about this 
new reflexivity is that it entails an uncertainty about the truth of our 
knowledge. Because of the flow of information we cannot be sure that our 
knowledge will not be revised (Kaspersen pp 88-89). 
                 
Giddens claims that this reflexivity has caused a detraditionalization of our 
society. Earlier we lived in local societies where local traditions as family 
structure and religion were of great importance. But due to our increase in 
reflexivity we need to legitimize and find reason in our actions. This means 
that earlier traditions are now questioned and redefined. Giddens claims that 
in a globalized and detraditionalized world with an increasing level of 
reflexivity, we get a society with more clever people. Not necessarily more 
intelligent but with more information. Each day we are confronted with 
numerous options which requires decisions to be made. Furthermore, 
Giddens claims that in a post-traditional society traditions can no longer 
provide a fixed set of norms and beliefs, which used to create trust. Now, we 
have to negotiate the conditions of our social relations as norms and ethics 
which form the basis of our social relations. Giddens state that this can be 
rewarding but also dangerous. It calls for either solidarity or confrontation 
(Kaspersen pp 96-98). 
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Trust in personal relations is one thing, trust in abstract systems is another. 
Giddens states that we have trust in the abstract systems which is shown by 
the fact that we take the bus and use electricity everyday without knowing 
how any of these systems actually work. However, this is not blind trust as 
we are aware of the risk in trusting these expert systems. We know that the 
bus may break down or that our flight may crash. This is all part of 
modernity which Giddens claim that we cannot live without nor avoid 
(Kaspersen pp 98-102). 
 
Giddens state that the increasing institutional reflexivity, the development of 
more abstract systems, and the restructuring of social relations all are 
elements that contribute to a strong interplay between the local and the 
global and all are key aspects in the transformation of modern society. 
Giddens stresses what implications these changes have had on the political 
agenda by referring to two kinds of politics: Emancipatory politics and life 
politics. 
Giddens claims that since the Enlightenment and the appearance of modern 
institutions the struggle for human emancipation has been on the agenda 
(Kaspersen p 109). The general goal of emancipatory politics is to remove 
the bonds of the past and gain freedom by further removing “…exploitation, 
inequality, and oppression, as justice, equality, and participation must be 
achieved in order to realize freedom”(Kaspersen p 110). Emancipatory 
politics is a struggle against the barriers to individual autonomoty, which 
Giddens claims, is the fundamental pillar of freedom. Furthermore, Giddens 
states that personal autonomy can only be achieved through the development 
of new abstract systems which promises an extended degree of freedom and 
justice. According to Giddens representative democracy is such a system. 
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Life politics requires a certain level of emancipation, i.e. equality, freedom, 
and justice. According to Giddens tradition and unequal power distribution 
must be destroyed before one can think in life political terms. Life politics 
focuses on choice and not on the conditions of our choices. It concerns itself 
with politics about lifestyle and life decisions. Giddens states that therefore 
life politics is about the politics of decisions that concern the development of 
the self-identity. Giddens points out that the self is confronted with 
existential questions where choices have to be made. These choices are not 
merely an individual matter since our personal choices have global 
implications (Kaspersen p 110). 
 
Discussion of Ramirez, Giddens and Andersson-Lewitt: 
Like Ramirez and Anderson-lewitt, Giddens argues that world models or 
systems affect local practices. A common denominator for all three texts is 
that they do not argue that mankind has changed but that our surroundings 
have changed. Man has not suddenly become more homogenous, more 
intelligent, or more reflexive but our surroundings have been formed so that 
we have become this way. One could argue that we ourselves have shaped 
our surroundings and therefore are responsible for these changes. This is true 
in a way but I believe that if our surroundings changed one way or the other 
our behavior would be shaped according to this change. Ramirez might 
argue that it is not likely that we will change much in the future. He believes 
we are on the right path and no real resistance seems to get in the way. 
Giddens also believes that we are on the right path. He states that 
representative democracy creates personal autonomy which is the ground 
pillar in freedom. But Giddens is also aware that the ‘battle’ is not over yet. 
As noted earlier he points out that because of the detraditionalization of 
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tradition we have to constantly negotiate values and ethics. Furthermore, 
because of the bombardment of information we can never be sure of the 
knowledge we posses. This insecurity of knowledge and constant 
negotiations of values and ethics in our relationships can both bring about 
solidarity but also confrontation. Giddens and Ramirez seems to agree that 
increased reflexivity have increased the egalitarian standards around the 
world. But to me it seems as if Giddens would agree with Anderson-Lewitt 
when she argues that Ramirez neglects the issue of power in his theory. 
Dialogue and solidarity go hand in hand but when dialogue fails Giddens 
believes it will come to confrontation. Ramirez does not consider this an 
option or at least he does not mention it. I believe that this is a very essential 
point missing in Ramirez argumentation. As Anderson-Lewitt noted: If 
countries move in the opposite direction of the particular world culture then 
it indicates not homogeneity but more a cultural debate, and in a debate the 
issue of power is implicit. If we look around the World today many 
countries are moving toward the model Ramirez pose by means of dialogue 
but there are also countries which are not willingly moving in that direction, 
e.g. the UN are e.g. constantly in negotiations with countries like Iran, North 
Korea, and Syria. These negotatiations or dialogue often have an implicit use 
of power in them, e.g. if North Korea does not stop creating nuclear 
weapons then they will see economic sanctions or even military intervention 
like Iraq has. 
 
Another common denominator for Ramirez, Giddens and Anderson-Lewitt 
is that they all agree that World models, systems and culture are affecting 
local practices. As mentioned earlier Anderson-Lewitt and Ramirez seems to 
agree on the fact that a World model of schooling exists and that it affects 
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local practices. They also agree on the fact that national and local differences 
take place. Where they do not agree is how one should interpret these 
differences. Ramirez believes that they are merely nuances of a world 
culture whereas Anderson-Lewitt argues that these differences indicate 
multiple cultures.  
Giddens’ text is, much like Ramirez’, based on abstract and theoretical 
arguments and less tied to concrete examples. Like Ramirez, Giddens also 
point out that overall world models or systems affect local practices and that 
differences occur. But, like Anderson-Lewitt, Giddens does contribute these 
differences significance. He does not believe that globalization homoginize 
our culture. Instead he believes that…”Globaliszation leads also to an 
insistence on diversity, a search to recover lost local traditions, and an 
emphasis on local cultural identity – seen in a renewal of local nationalisms 
and ethnicities” (Kaspersen p 95).     
  
Conclusion: 
It seems very clear that our World has become a lot smaller. Electronic 
communication and a change in systems and traditions have enabled us and 
‘forced’ us to interact with not just our local environment but also with the 
larger world. As shown Globalization means that thoughts, ideas and 
practices are brought about and interact and influence our world. 
Globalization has also made it possible for models, systems, and cultures to 
be spread and to affect our world. Both Ramirez and Anderson-Lewitt agree 
that educational practices are influenced by larger models in the World. 
Therefore makes sense to talk about global education in the way that 
national and local institutions and practices are influenced by global 
educational models. Ramirez, Anderson-Lewitt and Giddens also agree that 
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this influence of globalization does not only take place within the 
educational field. Models of culture or systems are spread all over the world 
and affect our practices and thoughts. They also agree that despite this 
globalization of culture, national and local differences occur. Whether these 
differences are small inevitable nuances that are just part of human culture as 
Ramirez claims or if these differences are signs of national and local cultures 
as Giddens and Anderson-Lewitt claims I do not know. It also seems to be a 
different discussion which does not fit in size or matter in this project but 
still is very interesting and cannot be avoided to be touched upon since it is 
where the three theorists end up disagreeing. What I do is that it makes sense 
to talk about global culture in the way that we are all affected by many of the 
same things as expert systems, human rights treaties and models of 
schooling, which all play their part in forming our daily life and culture.      
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Group process description: 
This semester I have chosen to write my project alone due to personal 
reasons. It have been a different experience writing a project by myself 
compared to the other semesters where I have been in groups of six to eight 
people. I took me some time to get used to this. Before everything went up 
for discussion and had to be agreed upon. This time I was the one in charge 
and had no one to discuss my thoughts or findings with. I must admit that if I 
had started on the project earlier I probably would have found the opponent 
meetings held at RUC quite useful. Unfortunately I had not produced 
sufficient material at that point to have a fruitful discussion about my 
project. This is definitely something that I will bare in mind if I decide to 
write a solo project again. Otherwise I think that it was a good process. I 
enjoyed reading the most of the texts and got good advice from my 
supervisor.    
 
Summary in Danish: 
Denne report handler om hvordan vores samfund har ændret sig. Teknologi 
har været med til at globalisere vores kulture. Tanker, praktiser og systemer 
bliver spredt til store dele af verden på meget kort tid. Det giver derfor 
mening at tale om en global kultur. Ikke at vi alle bliver ens men at vores 
hverdag bliver influeret af mange af de samme begivenheder og ideer. 
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